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In the last two years, the Education Department at Western has developed

an alternative to the standard program leading to initial teaching certification.

The alternative is a Clinical Program which is based upon one of the models for

ele tary teacher education (ComField1 -) funded in 1968-69 by the U. S. Office of

Education, Bureau of Research. The Clinical Program was made possible by a series

. -

of pilot studi --Teacher Corps, an EPDA Grant to prepare teach _rs of Early Child-

hood Education teachers, an EPDA B-2 Grant to Auburn Washington, Schools, and

prototypes of a view model at Seattle, Edmonds and Snohomish, Washington- Schools.

The new program is operational at the six Southeast Center Schools of

Seattle. By Winter Quarter of the 1971-72 school year, and each succeeding qu, '7er,

50 or more WSC students will spend two quarters-of full-time study in this fi

eCater. Approximately 50 experienced Seattle teachers Will have completed special

etndies deeigned tn prepare them to work qlinprtricin P-r410/-C Fhe WWT

teaching candidates. Instructional systems, or packages, have been developed to

,lo the WWSC stedents to demonstrate the competencies specified in the ComField

model. An evaluation instrument has been prepared to appraise the performance of

the candidates as they work with children and youth. The appropriate curriculum

councils at WWSC haveapproved the competeny-based, field-centered programs as

laboratory courses which may by taken in lieu of courses in the standard program

for certification.

WWSC field staff are still working to est,ablish "profescional developmen

coueeils" as policy boards for the new clinical pro - ms- Seattle and in other

areas. The councils will include repcesent tives of the college the cooperating

school districts, and the profession - associations of those cooperating districts.

The funetion of the councils will be to approve new field-centered programs, ana

Field Centered, _Epach to E: mentorv Teaciler_

Tee,-



'review policies and procedures. The councils will be represented on a proposed

.
new teacher education council at WWSC, which will approve the internal pr grams of

teacher education at WWSC.

The staff (and students) do not be leve that the present instructional

packages, or systems, represent the ultimate in individually-paced, performance-

centered learning resources. We are satisfied that the objectives for the packages

are appropriate. The packages in the hands of-sophisticated Clinical Professors,

and with students setting their own alternative learning strategies, seem to result

in appropriate teaching behavior. We have plans, however, for extensive revision

of these learning materials.

One approach to developing new instructional packages for the Clinical

Program has been a performance contract using funds from the State TTT project.

The Seattle Schools, with the cooperation of WWSC staff, contracted with graduate

students at WWSC to prepare instructional systems meeting objectives of the CornField

model as adapted in qg'rr. Each graduate stndenr prepared three systems and is now

field-testing the systems with the students at the clinical center in SEEC. For

each set of three systems which have been field-tested and revised the TTT project

will pay $500.00. Also, the project has a performance contract with a consultant

from WWSC for $500.00 to see that the performance contracts with the graduate

students are completed aceording to specifications by June 15, 1971.

The ComField Model

The conceptual frameWork for the ComField model includes specifications

for profes'sional studies in (1) foundations-, (2) laborato y and (3) practicum.

The foundations component was to :include the mastery of knowledge essential to the

performance of the teaching aet, knoWledge for interperponal skills, knowledge and

commitment to a preferred teachint:style. The lehoraterv phase is intended as a

means for demonstrations of teaching competency un

praetieum provides for the demonstration of t achi

controlled conditions; The

competency under practical



learning conditions. (See Figure 8 from the ComField model which is attached.)

Maisti_Components of the SSEC/SC Clinical Program

1. The Inservice Program for Supervising Teachers: Educ. 496, "Practicum

in Using Diagnosis and Prescription in Learning " 2-3 credits, may be repeated for a

maximum of 9 credits. We found that an essential conditjon for field-centered

programs for teacher 'Candidates was systematic study on the part of the experienced

teachers who would become the cooperating school personnel. The experienced teachers

who are selected and volunteer for the program take this course before working with

WWSC students. The first quarter of the course is designed so that the experienced

teachers work through the learning systems, or packages, which the WWSC students

will complete. Subsequent quarters of inset-vice study are intended to improve the

supervising teacher's skill in evaluating student performance.

Entry Program: Educ- 190, "Professional Practicum and inar,"

3 credits. Students observe pupils in schools and in neighborhood, read and meet in

seminars for the general purpose of making career decisions and justifying the e

decisions in terms of their own study and self-analysis. This is usually donc

as full-time study on site, in September, before WWSC classes begin.

The foundations component is now.largely a sequence of standard

.college toursegfoffered on the WWSC campus. All students study social foundations

in Educ. 310 and human development in Psych. 352. Elementary teacher candidates

complete 36 hours additional in subject areas assumed necessary for the teacher of

a self-c'mtained classroom. An exception to this program for all [MSC students is

that elementary tudents in the SEEC Clinical Center will take Educ. 421, "Inetruc-

tion in the Elementary School" for 5 of these 36 credits. This offering will c(xlsist

of a diagnosis of the future teacher's needs in elementary content areas, to ether

with individualized studl of appropriate curriculum mat rials. This study will be



Net a part of the SEEC program at present, but a part of the clinical

programs at Auburn and at Everett Schools is a laboratory course in the language

arts, Educ. 493e,f which will replace 12 hours of those required for the elementary

teacher at WWSC. This program is a combination of practical work in the classroom

and seminars with college personnel.

4. The Laboratory component: Educ. 491-492, "Laboratory in Instructional

Preparation" and "Laboratory in Interaction and Evaluation ' a total of 12 credits.

Students complete the individualized teaching-learning packages which involves

demonstration both of knowledge and of the ability to apply the knowledge in cla s

room situati n_ Students move into the Practicum when ver they satisfactorily

complete the teaching-learnin packages. (See attached Objectives.)

5. The Practicum: Educ. 494. 16 credits. Students become Interns, and

may be certified. Competency is judged by o'aserving the student in practical

teaching-learning situations. Criteria are based upon the objectives for the

Laboratory component. (See attached criteria.)

MANAGEMENT SYSTEM FOR THE CLINT AL PROGRAM AT SEEC

The faculty for the Clinical Pzogram at SEEC con_ sts of two Clinical

Professors, appr_ tmately 35 supervising teachers and a Resident Center Director

who also administera the field pregrams for WWSC in the Seattle area. The clinical

faculty will serve 50 or -ore WWSC students each quarer, beginning with the winter

of 1972. (There are currently about 20 students in the 'Center, and there will-be

.:approximately 36 next fall.)

At present the Seattic Schcols are compensated for the time of the super-

vising teachers in the f011owing manner:
7

gach snpervising teacher is paid, an:honor -ium of $150.00 per year;

id to the Schmol District as a, lump sum for all superyising. teech

'purse for residence



credit at WWSC--Edue. 496, This course may be repeated for a total of 9 hours.

WWSC Education Department pays for the costs of this course, and the clinical

staff provides the.instruction.

c. During the first quarter of the WWSC student's clinical program at

SEEC, he or she performs part-time as a paraprofessional; during the second quarter

he or she performs as au Intern, a certified member of the Seattle staff. These

services are performed without cost to the Schopl.

The total cost of the progr m is about fifty percent lower than the

per-quarter cost of student teaching in the standard program at WWSC. Each Clinical

Professor wo is with about 25 full-time students, and about 18 experienced teachers.

The Professional Development Council hopefully will evaluate the goals of

the program. The clinical faculty constantly evaluate the extent to which studenta

achieve the objectives of specific program elements.

LONG-TERM GOALS OF THE CLTNTCAL FROnRAM

A variation on the SEEC model which we think has great promise is a plan

for a Clinical Teaching Center witb the Everett School system. An abstract of that

proposal is attached. This will extend the field-centered, portion of the four-yar

program to a full] year. The role of the Clinical Professor will be significantly

different.

The faculty at WWSC hope to revise all the existing teaching-learning

packages for tha Laboratory And to develop n w ones for the language-arts field

program and f..r the inservice program. This will, no doubt be a continuing act vity,
_

hut the Aed.'for iMproved materials 's urgent.

WWSC was authorized by the 1969 Legislature re grant

Funds have net been appropriated

ses ion.

Profe

and when the Ph.D. i

for

ors working with elementary

Ph'.D. in Eduention,

degree by the Legislature wh h is now in

Eddcation is funded WWSC will prepa e Clinical

eache and pecializ

maj r component of tha Ph D. in Education will be inte

in the langua

ships in the Clinical Cent
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Specifications for the Development of
Instructeonal Cotpetencies

Herber Fite

Introduction

ComField is designed to produce instructional managers who
elicit appropriate changes in the behavior of their pupils. In

other words they are expert in bringing about changes in behavior.

Further, they possess the ability to make decisions, based oa
thorough knowledge, as to the appropriateness of the specific
chanees they attempt to bring about in learners.

The education of instructional e4anogers is in four stages.
(See Figure 8 in Overview, p. 33) In simple terms, this mode)
trainine program describes es its final pioduct the effective,

committed self-adapting professiona1.

Staee One

In arriving at this-product, Comieield first of all desiens the
prerequisites whi6 the candidate for admission to the program needs

in order to succeed. These prerequisites constitute entry behavior.
They are the knowledge and skills a student needs to be assured of

success in the first instructional systeLis in the professional

program.

St

These Foundation Systems provide dee future instructional

manager with repertoires of those knowledges.and skins which are

needed for judging the appropriateness of learnine activities.

-These first Foundetion Systees -enable the student to- recall and

-uselmowledge-about -the, relevant content fields of elementary

teaching, about a'AinivPrse of learning outcomes, about the traits

and characteristics of the learners they will confront.

Staee re

.

With seccess- in these Foundation Systems, .the student enters

unique- laberatory in which-theestudent-deeoestrates competence in

.all:thc- significant eleMents of the.teaehing-aet. . .ConField pro-

videseinsttuctional systees.toethat. thesteetent may acquire kocee-

-1-edee ,abeut-these elemeneS of teachinge-teeether -with practice. in
.

.

7performing- do ants u der laboratory conditions..



._Stascyour

The final stage is practice. Here the beginning instructional
manager strives for growth in each of the competencies which were
acquired in the laboratory. These elements.of teaching are now
.melded into a continuous pattern of teaching behavior. In effect
-the instructional manager .practices a synthesis of what was learned
In ehe laboratory. In the Practicum the instructional manager
progresses through a sequence of stases in which, as he acquires
more responsibility and more complex assignments, he demonstrates
his increasing capability to synthesize the behavior he haSjearned.
This synthesis takes the form of the ability to perform plus the
ability to explain the relationships of his particular teaching
acts to the theory of eliciting appropriate changes in behavior.

Graduation from Comfield

Ultimately the instructional managers demonstrate not only
technical competence, but a commitment to continuing self-education.
Graduation from the Comrield model is marked by a continuing
certificate which identifies the adaptive deoiSion maker, as possess-
ing both technical competence and a broad base for making instruc-
tional choices.



THE PERFORMANCE OBJECTIVES FOR THE WWSC CLINICAL PROGRAM IN TEACHER EDUCATION

Laboratory Part ef CliniCal program

StudY Pupils

Blescribe in own words behaviors of pupil populations by age or other categories
which are reasonable expectations for the population as a whole.

Observe and describe evidence of varied social behavior pat:terna of
selected pupils.

Observe and describe evidence of varied physical behavior patterns of
selected pupils.

Observe and destribe evidence of varied intellectual behavior patterns
of selected pupils.

Define Objectives

Specify the eVidence that pupila have learned, in terms of changes in what
pupils are able to do. Specify outcomes of pupil learning which are consistent
with some authoritative description of-a content field.

.Specify evidence of simple cognitive behavior change.

Specify evidence of tomPlex Cognitive-behavior change.

Specify evidence of Affective behavior thange---valuing.

Specifyevidenceof psychomotorbehavior ehangei.

Specify evidenoe of divergent thinkin_ which is app opria e to some
content framework

Adapt Objectives for Individual Pupils

Modify behavioral objectives so that.they, describe changes ,in an individual
ImPil!a.bahavior based upon.the .repertoires of relevant behavior already
aequired'by that pupil.

_fine the prerequisitee for specific learning tasks.

.:10iagnese theextentHte which individuaLpupils7-Tos esS:those prerequis es.

-State a-varietypflevelsof outcomes according to different pupils'
eipparent readinesafor-one, or a set, of learning tasks.

_



Plan Learning Activities

Wtite plans which specify appropriate practice by pupils of behaviors which a e
stated in the objectives.

State in awn words characteristics of inquiry teaching strategies.

Wtite specifications for appropriate practice by pupils under simulated
conditions, and for realistic or practical conditions.

Select Learning Resources

Select learning materials whith cue correct responses by pupils.

State in own words dharacteristics of various learning materials, e.g.,
print, in the form of reading material designed for particular pupil
populations; film, recorded sound, programed learning sequences, displays, etc.

Correctly demonstrate operation of instructional devices--project rs, tape
recorders, spirit duplicator, etc.

Evaluate learning materials with respect to criteria for a specific
learning task.

Produce learning materials to meet specific requirements of pupils in a
particular setting, e.g., displays, transparencies, stories, printed
instructions, programed learning materials, games, etc.

Apply selected learning materials so that they cue correct practice by
pupils of specified behaviors described in oblectives.

Interact With Pupils To Implement Plans

Elicit appropriate changes in pupils. Elicit frequent overt responses from
pupils. Reinforce pupil .responses appropriately.

Elicit responses frgm pupils which str ngly suggest a favorable set towards
a ,learning task.

Provida.a setting-lor pupils to express their perception of the results
of:-aspeeifie learning task.

Elicit responses from pupils whidh clarify or re-state their pereeptione
of a specific learning task.

Elicit evidence of simple cognitive behavior changes in pupils.

Elicit evidence of comelel co itive behavior changes in pupils.

Elieit evidence of PsychomOtor behavior-changes in pupils.

Elicit evideece of effective behavior changes in pupils - valu

Elicieevidence of dive gent thinking.
, a

4



Evaluate effectiveness of own verbal teaching strategies analysis of
interaction), propose revised strategies, re-teach.

Evaluate questioning by teacher and pupils.

Evaluate responses by teacher and pupils.

Evaluate "teacher taIk."

Evaluate "pupil talk- '

. Evaluate Pupil Pe lormance

Write questions, problems, etc., which constitute a representative sample of
the behavior described in objective(s).

Construct tests which pupils may use to test their own knowledge, their
progress towards a performance objective.

Devise application tests of pupils Ability to perfotra the objective.

Have pupils respond to evaluative instruments, compare pupil performances to
behavior.specified in objectives.

Revise instruments.

Confer with pupil(s) and gain acceptance of appropr ate next step by pupil--
e.g. re7cyele, sele t next task, etc.

Revise own teachingplan (stra;tegy) in order to increase likelihood of more
Orredt responses, more learning, on part of pupils.

Practicum Part oi Clinical Program

Demonstrate these object ves while directing the learning of pupils in real
classrooms:

Justify objectives as cons
appropriate content field.

In a series of learning sequences specify objectives which describe appropriate

imple cognitive behaviors

complex cognitive behaviors.

nt with some authoritative description(s) of the

and/or paydh: ptor behaViors)

12



Hodify objectives in terms of individual pupil's repertoires of relevant
behavior. .

State, design or write plans which provide for

appropriate practice tl the specified behavior in the objectives

cues designed to elicit correct pupil responsesimplement appropriate
practice through instructional materials, information/instruction by
persons, etc.

alternative strategies (varied amounts and kinds of'appropriate practice
and cues) for learners with different degrees of readiness

instruments and procedures for teacher-evaluation of pupil achievement
and pupil self-evaluation

self-evaluation by teacher.

In light of the plan, and considering the nature of the objective, interact
with pupils in such a way that pupils demonstrate the specified behaviors at
criterion levels.

Elicit frequent responses from all, or most, of puPils.

Reinforce responses appropriately; i.e., in sudh a way that pupils tend
to repeat or follow-up correct responses and avoid rt7eating incorrect
responses

Elicit perceived purpose, e., elicit responses from pupils which can be
assumed to be evidence that pupils accept, and hopefully value, undertaking
the task or series of tasks.

Provide environment 'which promotes interchange among pupils and othe_
concerning,the consequences of undertaking learning tasks.

Provide opportunities throughout task for pupils to express their
perceptions as the personal ConseqUences of their a tivities.

Induce responses indidative of favorable set toward the task.

Re-structure stimuli- (questions problems, arrangements of instructional
materials, etc.) so that pupils replicate appropriate practice and/or make
correct responsee.

-

Provide pupils with knowledge of the correctness of thAr responses.

Asess pupil Performmwee and define appropriatenext

Compare,pupilLperforMance_to speCifiCationa in-objective.

Inform pnpil-ef netUre of performance r
individual student

ve to criteria



Inform pupil of decision as to n steprecycle, review part of task, next

task.

Elicit acceptance of decision on part of pupil.



Name

Period of time - dates

' Objectives .

0

0
0
04

1.

Assi---ent

1. are justlfjed as consistent with authority
svntbe a a

2. specify observable behavior, or pro ucts
ta_ragagga of teach in

describe a range of learning outcomes, i.e.-
a. complex as well as simple

four or more levels of cognitive domain
b. affective as well as cognitive domains

- fourth level of affective domain
e. divergent as well as convergent mode

atyarga I.

St ategies Are Designed . .

4. to elicit perceia4d purpose

for appropriate practice

III IP I

to provide cues leading to c rrect respon es
tare

7. for alt rna ive tasks
utilizing more than two modes

to provide feedbadk
at least twice during learning unit for all

Individualizes

9, by pre-assessing pupil abilities
preassess both competence and perceived puroose

10. by re-designing strategies after assessment
Duaila

cdu
In erects with Pupils 'To Elicit Specified Behavior, 1 e .

lla ZiiCit evidence that pupils,
pupilsachange from acean
a

Elicia-,freiluent,,appropriate responses
-obtainacomprehensidhaleVel responses from
-least half of ptpi1s =within 30 mintites

- ,

accept o value task
Tui'w taskna to' v



13. Reinforces responses appropriately
successful in at least three modes of
reinforcement

14. Re-structures strategy
during 30 minutes, teacher uses three or more
strategies of interaction, with the result that
additional pupils meet objectives

Compare Pupil Responses with Objectives

15. Provides feedback to pupils
several times, several ways durtng unit

date

16. Modifies own preparationas a result
(no range of teaching Performance is specified)

Recommendation

Clinical Prof _sor Supervising Teachers



EVERETT SCHOOLSOIWSC CLINICAL TEACHING CENTER

Abstract of Prospectus

A

Herbert Hite
March 25, 1971

The Education Department and the Everett School District are proposing a different

approach to both the education of children and of future teachers. The idea is to

establish a clinical teaching center somewhat like a teaching hospital. Clinical

professors will take over an elementary school intact a low-income area. The princi-

pal and some of the teachers in that school (or their equivalent among the school

district's faculty) will be offered sabbatical leaves. Leaves will be awar d to

teachers who will become WWSC graduate students working on the proposed project.

WWSC clinical faculty with their students will meet with community, school district,

and professional association personnel to define significant goals for children, trans-

late these goals into learning objectives, and desigp teaching strategies so that

pupils will demonstrate progress towards these significant goals. The project's

ultimate aim is to produce independent and self-motivated elementary school students

who become increasingly responsible for their own learnini, and.activities as they

progress through their schooling.

We hypothesize that highly competent faculty with the human resources that are

present among motivated college students have the Power to bring about significant

changes In pupils to a degree seldom achieved with the usual teacher-pupil ratios in

public schools.

The teaching staff of the project will be organized into teams consisting of

(a) one clinidal professor, (b) one graduate student--a certified Everett teacher,

(c) feur student teachers, and (d) twelve "laboratory students." .Each teaM will be

reSponsible for 50 to 60 Pupils There Will be fiVe teams. The projedt staff will

also include a project director-principal and an elementary curriculum specialist.

The clinical professors will diagnose and prescribe for individual pupils. The

WWSC staidents will carry out the "prescriptions." Learning strategies may be highly

flexible and easily revised as needs of individual pupils are identified.

Student teachers will earn the usual 16 credits for one quarter of study and work.

Laboratory students will complete two quarters of full-time study and earn credits

towards requirements for.elementary certification. They will complete self-paced study

materials and demonstrate teaching competency under the direction of the clinical

.profeasor :Onethird ofthelaboratory students willbecomejnterns or student:-

:teachers, in a third qUarterHO full-tiMe study

_ PuplI:learning-outcomis-and: teacher-eduCation-achievements Will be evaluated both

by the projeCt stAff and byran outside evaluation agency.


